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SECTION 5:
WRITING QUALITY FEEDBACK

CLAIM, CONNECT, ACTION™
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WRITING QUALITY FEEDBACK
CLAIM, CONNECT, ACTION™
If evaluators work to improve their implementation of the observation techniques and 
approaches described in Section 4, Evidence Based Observation, then they are better 
prepared to show evidence to teachers about their practice.  This evidence can have some 
impact on teachers as they consider their own areas of improvement and, over time, work to 
recognize progress towards teaching and learning performance standards.  If, however, the 
evidence is left to the interpretation of the teacher, it cannot be characterized as feedback 
and will not succeed in improving teacher practice.  Providing a teacher with a written list 
of statements about what was observed does not support growth.  Evidence statements 
remain simply that—statements of what was seen that provide no meaningful support 
towards transformation of practice. Instead, our goal must be to provide feedback based 
on that evidence that clearly describes areas of strength in teaching practice and clear 
areas for improvement.  Thus, to facilitate professional growth, evaluators must directly 
connect specific evidence of teachers’ classroom practice to indicators on the district rubric 
and provide teachers with actionable feedback about the evidence that outlines steps to 
improvement.

Since most feedback provided within the context of an educator evaluation system is written, 
ReVision Learning has created a process for supporting the development of these written 
feedback statements.  Inspired by the work of Jon Saphier’s CEIJ 
format and our work with hundreds of evaluators in multiple states, 
ReVision Learning’s Claim, Connect, Action™ provides a platform 
for written feedback that aligns directly to the ReVision Learning 
Evaluator Supervisory Continuum™.  

Since new evaluation models have been implemented in districts 
over the last three years, anecdotal evidence from evaluators has 
identified some core differences in using the Claim, Connect, Action™ method over other 
approaches taken.  ReVision Learning has designed teacher and administrator feedback 
surveys for districts and is conducting a study that will assist in the validation of the Claim, 
Connect, Action™ method and its application in district evaluation systems.   
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See Indicators A, 
C, D, E, F of  

the ReVision Learning 
Evaluator Supervisory 

Continuum™
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Core Differences

Claim, Connect, Action™ …
1.   supports the alignment of feedback with the indicators of practice (more 

popularly known as “tagging”),

2.  does not leave changes in practice up to interpretation by the teacher,

3.   is concise, systematic, and works within time restrictions associated with 
articulation of evidence across multiple indictors, and,

4.   supports self and external analysis of evaluator proficiency in conjunction with 
the ReVision Learning Evaluator Supervisory Continuum™.

Claim Connect Action

Claim:  Make a claim based on the evidence collected during the observation that 
represents high leverage areas for continued practice or development.

Connect:  Make a direct correlation between the claim, the teacher performance standard, 
and the related performance level description from the district rubric using evidence from the 
observation.  

Actionable Feedback:  Generate an actionable statement that provides support for 
either continued implementation or improvement.

•  Observer makes 
a claim based 
on evidence of 
observed practice 
related to the 
performance 
standard from 
district rubric

•  Observer cites  
evidence to 
validate the claim, 
clearly connecting 
to the teacher 
performance 
standard from 
district rubric

•  Observer 
describes the 
actionable 
feedback that 
teacher can 
take to improve 
practice
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Below is an example of the Claim, Connect, Action™ 
method of providing written feedback:

Example of Method

Target Indicator:  Leading students to construct meaning and apply 
new learning through the use of a variety of differentiated and 
evidence-based learning strategies.

Claim Connect Action

Area of Development: 

The teacher does not include 
tasks that lead students to 
construct new and meaningful 
learning and the focus is on 
low cognitive demand and 
recall only.

The first three minutes of the 
ten-minute observation were 
dedicated to recall of the 
names of holidays based on 
hints from the teacher.  “Do 
you remember October’s 
holiday?” After this, students 
sat and listened to the teacher 
present information and 
answered only recall level 
questions: “Does everyone 
have one dad?” “Who is in 
Ramona’s family?” The final 
task required students to think 
of one word to describe their 
fathers.

It is important to engage 
students with questions and 
tasks that will cognitively 
engage them to think more 
critically and to engage in 
meaningful discourse. These 
will serve to allow students 
to not only connect previous 
learning, but to also use and 
apply new concepts. For 
example, to increase the level 
of challenge for their time on 
the carpet, students can be 
given opportunities to discuss 
previous understanding of 
holidays with each other, 
what they know of the role of 
fathers or examples of fathers 
from stories, etc. Teacher 
questions can also center 
around thinking with “how” 
and “why” stems. 

Two key levers within Indicator 3b of Connecticut’s Common Core of Teaching (CCT) 
are (1) the attribute of Strategies, Questions and Tasks, or the level of cognitive demand 
in the classroom, and (2) Student Responsibility and Independence, or the level of 
students’ involvement in the design of their learning.  Through her written feedback, this 
observer makes the claim that “The teacher did not include tasks that lead students to 
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construct new and meaningful learning and the focus is on low cognitive demand 
and recall only.”  This sets the stage for the observer to then provide evidence from the 
classroom that is captured using targeted quotes (see Section 4 and Selective Verbatim 
approach). The observer recorded only a specific interaction between student and teacher 
to highlight the level of cognitive demand and student construction of meaning.  She then 
ends with a statement of actionable feedback, pulled directly from the CCT, that identifies a 
targeted area of development and growth for the teacher.  Additional examples have been 
provided on the following pages.

While at first, this process may seem difficult for an evaluator, over time both teachers and 
evaluators value the systematic nature of the approach because it is truly based on growth.  
What’s more, it saves time because it helps evaluators provide not only targeted feedback 
but also specific action steps for teachers to implement and evaluators to support and track 
over time.  In short, the approach provides direction to teachers about their practice and 
establishes a platform for on-going improvement and future self-evaluation. Moreover, as 
evaluators look to support their teachers’ growth, professional learning opportunities can 
be directly tied to the actionable feedback being provided. When teachers feel supported 
and see growth and improvement occur over time, trust builds, which in turn can lead to 
more opportunities for verbal coaching and feedback. Support for evaluators in providing 
effective verbal feedback and instructional coaching is outlined in the second Domain of 
our Evaluator Supervisory Continuum™ and corresponding Coaching Through Feedback 
workshops.           
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Examples of Claim, Connect, Action™
Below are examples of evidence collected on four different teachers across multiple grade 
levels.  These examples can be used to provide support in developing evaluator capacity 
to provide targeted, supportive feedback on specific indicator so teaching practice typical to 
most frameworks of instruction.   
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Example A1

Teacher A:  1st Grade English/SS

Target Indicator:  Creating a positive learning environment that is 
responsive to and respectful of the learning needs of all students.

Claim Connect Action

Area of Development: 

The teacher does not 
establish a learning 
environment that is respectful 
of students’ cultural, 
social and developmental 
differences.

The teacher addressed 
general holidays such as 
Christmas and Easter with 
no mention of additional or 
alternate holidays that others 
might observe (or not observe 
at all) due to religion. He also 
shared personal information 
about two students’ lives 
with the class.  The one 
child could not describe the 
adoption process beyond “I 
wanted it.”[name change] and 
the additional boy could not 
describe who his stepdad was 
in general terms. Just as the 
observation ended, though 
the teacher knows some do 
not live with dads, he asked 
students to think of a word to 
describe “your dad.” 

Though the teacher 
demonstrates that he knows 
facts about students’ personal 
lives such as a child being 
adopted and is attempting 
to incorporate diversity, it 
is important to determine 
if these family facts should 
be publicly announced to all 
students and to determine 
how the conversations about 
dads can negatively impact 
students in different family 
situations. It is also important 
to determine if students can 
engage developmentally (and 
if parents encourage this) 
in the conversation about 
the personal information.  
Knowledge of students’ 
religious differences will 
enable a teacher to respect 
and integrate the diversity 
in the classroom in a 
conversation on a topic like 
holidays.
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Example A2

Teacher A:  1st Grade English/SS

Target Indicator:  Implementing instructional content for learning  
(Lesson Progression)

Claim Connect Action

Area of 
Development: 

The teacher 
does not clearly 
communicate 
learning 
expectations to 
students and 
the instructional 
content lacks a 
logical progression.

Though the teacher stated, “Today 
we are going to make a project for 
Father’s Day.” At no time during the 
observation, was the project discussed 
or which concepts about Father’s Day 
the students would be learning. From the 
beginning of the observation until 3:16, 
the teacher asked students to name 
holidays after Labor Day to Easter. “We 
talked a lot about families too and we 
have read our family books most of us.” 
For a full minute, he then asked students 
to volunteer members of a family. He 
engaged in a conversation around, 
“Does everybody only have one father?” 
and asked a student to share about 
being adopted. He immediately switched 
to drawing a family tree for his family and 
included “stepfather.”

He engaged one child who has a step 
father, but the child could not answer 
what this meant and the teacher 
explained. He mentioned dad’s who 
don’t live in your house, lots of different 
ways to have two dads and that some 
might not have a dad
After 8 minutes into the introduction,  “In 
the Ramona book we read, who was in 
Ramona’s family?” (traditional family)“In 
Fireflies for Nathan, who did he talk 
about? What did he say about his dad?” 

When the observation ended, students 
were thinking of a word to “describe your 
dad.”

It is critical to design a 
lesson around a specific 
learning objective and to 
communicate those learning 
expectations clearly to 
students in an organized 
manner. As students build on 
prior learning and personal 
connections, this will allow 
them to construct their own 
understanding of the new 
content. 

Completing a project for 
Father’s Day is a task, so 
teachers want to be sure to 
determine what concepts 
students need to know 
about the holiday and/or 
the role of a dad in a family 
and then design an aligned 
assessment. (3c) These will 
provide the backbone of 
the lesson components and 
concepts introduced in the 
first 10 minutes of the lesson 
and ensure a more organized 
progression that will advance 
learning.
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Example A3

Teacher A:  1st Grade English/SS

Target Indicator:  Implementing instructional content for learning 
(Literacy)

Claim Connect Action

Area of Development: 

The teacher presents 
instruction with few 
opportunities for students to 
develop literacy skills.

Though the teacher made 
three references to books 
the class has read: “our 
family books,” “Ramona” 
and “Fireflies for Nathan,” 
there was only a mention 
or 1-2 questions regarding 
each. Though this is an 
“ELA” lesson, there were no 
other connections to literacy 
skills observed. The teacher 
mentioned the Father’s Day 
project, but it is unknown 
and not established if this will 
require reading and writing. 

ELA lessons should 
consistently integrate new 
and/or previous literacy 
strategies and provide 
opportunities for students 
to practice and apply those 
strategies and to build 
academic vocabulary. Time 
together on a carpet at the 
beginning of an ELA lesson 
is an ideal time to establish 
what the literacy goal or 
strategy will be for the day 
and how it is connected to the 
context of Father’s Day/theme 
or the upcoming project.  
Students can be provided 
more opportunity to discuss 
(3b cognitive engagement in 
discourse and critical thinking) 
those stories they have read 
and what they learned about 
the families and fathers. 
They also can begin to think 
about the similarities and 
differences between stories 
to develop an understanding 
of various family settings. 
(vs. providing the “traditional” 
model of the teacher or 
sharing personal stories) 
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Example B1

Teacher B:  5th Grade Mathematics

Target Indicator:  Implementing instructional content for learning 
(Lesson Progression and Level of Challenge)

Claim Connect Action

Area of Development: 

Presents instructional 
content in a generally logical 
progression as a somewhat 
appropriate level of challenge 
to advance student learning.

Generally, the lessons to 
address dividing fractions 
will follow the lessons 
to reduce, add, subtract 
and multiply fractions (as 
evidenced here by the review 
of multiplying at the end of 
the observation). Therefore, 
to dedicate nearly 9 minutes 
of the introduction reviewing 
and copying the definitions 
for terms that students have 
been repeatedly using is 
not a necessary component 
for all students to advance 
toward the mastery of this 
objective. (See 3c regarding 
assessment at the outset and 
3b for differentiation.) One of 
the key concepts needed to 
divide fractions is ‘reciprocal’ 
and this was not discussed.  
After 10 minutes, the teacher 
still had not introduced how to 
divide fractions. 

A 10-15 minute introduction 
to a new skill or concept 
should clearly establish 
the purpose, activate prior 
learning, review essential key 
terms and then build student 
capacity to begin working 
on the task independently.  
Especially at this point in 
the unit, the components 
of the lesson should be 
differentiated to meet the 
appropriate level of challenge 
for all students. A 10-minute 
teacher-led component may 
not be (lacking in evidence 
due to inability to observe all 
students) the most effective 
method to meet all needs. 



© ReVision Learning Partnership, LLC  All Rights Reserved

5-10

Example B2

Teacher B:  5th Grade Mathematics

Target Indicator:  Leading students to construct meaning and apply 
new learning through the use of a variety of differentiated and 
evidence-based learning strategies.

Claim Connect Action

Area of Development: 

The tasks focus on low 
level cognitive demand and 
the teacher implements 
instruction that is primarily 
teacher-directed, providing 
little opportunity for students 
to develop independence 
or cognitively engage in the 
content. 

The teacher led the 
instruction for the entire 
10-minute observed portion 
of the lesson, with 8:48 
dedicated to review of terms 
(one of which came from 3rd 
grade)
Though she encouraged 
students to go to the glossary 
and write the page number 
“in case you have to look it 
up again” vs. telling them the 
definition of ‘fraction,’ she told 
them exactly how to shorten 
the notes or to copy from the 
book. “Let’s put it this way…” 
Students only answered 
teacher-directed questions 
or read from the book when 
asked.

To build student 
independence and share the 
responsibility, students can 
be encouraged to discuss 
and research terms together 
to activate prior learning 
and build understanding 
of necessary concepts for 
the new lesson, learning 
from each other or available 
resources. Teachers do 
not always need to lead 
discussions, but can provide 
a goal for the group in terms 
of understanding and set 
them to task. In addition, 
students can be encouraged 
to create individualized notes 
in this process vs. to copy 
notes to best help them make 
personal connections and 
construct understanding in 
their own way. Students can 
also move toward predicting 
how they will divide fractions 
based on what they know or 
have reviewed to continue to 
cognitively engage them and 
promote inquiry.
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Example B3

Teacher B:  5th Grade Mathematics

Targeted Indicator:  Assessing student learning, providing feedback 
to students and adjusting instruction. 

Claim Connect Action

Area of Development: 

The teacher assesses 
students with a focus on task 
completion and compliance.

As the observed portion of the 
lesson focused on building 
background knowledge, 
only in the last minute of the 
observation did the teacher 
ascertain the level of group 
understanding of previous 
concepts: “Who remembers 
what we do? [to multiply 
fractions] The teacher’s 
focus for 9 minutes was 
ensuring that they copied the 
notes. “What did you write?” 
Students were only asked to 
read the definitions from the 
book or provide opinion as to 
how to shorten the definition. 

It is necessary for teachers 
to assess and monitor 
not only group, but also 
individual understanding for 
achievement of the learning 
goal and the concepts being 
introduced at critical points—
an introduction of a new skill 
being one of these points. 
Though we are unable to 
determine from viewing the 
video, some students could 
have an understanding of the 
terms already (as division is 
in the 3rd grade book), how 
to multiply fractions or some 
may already even know 
how to divide fractions, the 
objective. A preassessment 
or a Do Now would allow 
a teacher to quickly collect 
evidence of each student’s 
level of understanding. An 
alternate strategy would allow 
for group review of the terms 
(as recommended in 3b) with 
the teacher floating to each 
group, to determine levels of 
understanding. Both would 
provide evidence of who 
might require differentiation 
(3b) such as those requiring 
review, who was ready to 
immediately begin work on 
the task of dividing fractions or 
who required enrichment.
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Example C1

Teacher C:  7th Grade Science

Target Indicator:  Implementing instructional content for learning 
(Lesson Progression)

Claim Connect Action

Area of Development: 

Teacher presents the 
instructional content in a 
generally logical progression 
at a somewhat appropriate 
level of challenge to advance 
student learning.  

Though the observation 
began after the introduction 
of the lesson, because some 
students were demonstrating 
a lack of understanding of 
the concepts required to 
execute the task, a lesson 
component was missing.  The 
teacher visited one group of 
boys who needed to change 
their diagram and a group 
of girls two times to provide 
assistance. One group 
asked for help with their 
understanding as “backwards” 
at 5:00, with one saying, 
“Wait, I am confused. I don’t 
get it.” and the first presenters 
did not demonstrate clear 
understanding (S-“higher 
dense”) as the teacher had 
to prompt with questions they 
could not answer (T-“Will the 
land cool down…?”) and then 
summarize for them.

When asking students to 
use and apply previously 
learned concepts, some or 
all will benefit from a review 
of vocabulary or necessary 
concepts to ensure all can 
advance in learning and 
move toward mastery of the 
objective. 
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Example C2

Teacher C:  7th Grade Science

Target Indicator:  Leading students to construct meaning and apply 
new learning through the use of a variety of differentiated and 
evidence-based learning strategies (Cognitive Engagement and 
Sharing Responsibility)

Claim Connect Action

Area of Development: 

The teacher implements 
instruction that is mostly 
teacher directed, but provides 
some opportunity for students 
to develop independence. 

The teacher provided 
students with 11 minutes to 
work together in groups, with 
the intent that they would 
work independently. T-“The 
only help you’ll get is on your 
right and on your left.” 
However, he needed to 
provide direct assistance 
throughout that time to 
multiple groups. Immediately 
(within 1 minute after 
starting) he said, “Do you 
want a hint?”, visited one 
group twice, and was called 
over by one group. The 
student confusion as noted 
in 3a did not allow students 
to work independently 
and successfully on their 
diagrams, requiring the 
teacher to summarize for the 
first presenters. 

By including a review 
component (3a) and 
promoting the use of 
additional resources beyond 
partners and the teacher’s 
help, such as visual aids/
charts (observer unable 
to read the referenced list 
on the board), chapter 
resources, internet sites, or 
notes, students will have 
more opportunity to problem 
solve and arrive at their own 
conclusions, sharing in the 
responsibility. 

This will also serve to develop 
their independence as 
learners.
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Example C3

Teacher C:  7th Grade Science

Targeted Indicator:  Assessing student learning, providing feedback 
to students and adjusting instruction (Criteria for Success)

Claim Connect Action

Area of 
Development: 

Teacher 
communicates 
general criteria 
for success and 
provides limited 
opportunities for 
students to self-
assess.

Though students were observed 
discussing the concepts and 2-3 correct 
group members’ thinking, because there 
was no clear criteria, diagrams are 
incorrect, students could not answer how 
a concept was connected to the diagram 
and then ultimately could not explain 
their thinking when presenting. (This is 
also connected to 3a and the overall 
knowledge required of the concepts to 
complete this task.)

Though the observation began after 
some criteria had been established 
around the solution they were creating 
(T- immediately at the beginning: “Do you 
think you could be done with a solution?”), 
he needed to clarify in the first minute 
that every group was making its own 
solution and provided a hint that he will 
ask them how they “use this stuff” [on 
board] to make their decisions. At 6:00, for 
additional criteria he said, “Make sure you 
put it in a way you understand your own 
diagram. You’re going to have to explain it 
to everybody.” Students called him over at 
6:05 and said, “We just want to make sure 
we are right.” “It’s right this time, right?” 
The group of boys was finished early and 
was then off task, yet when presenting 
could not clearly describe the diagram, 
though told this was the expectation (did 
not/were not able to self-assess before 
presenting).

Providing specific criteria 
(Example: what the diagram 
should contain, what the 
student roles should be in 
groups to solve the problem 
and presenting, what should 
be included from the board, 
what they should be able to 
explain when presenting, etc.) 
allows students to understand 
a teacher’s expectation of 
how they should demonstrate 
understanding. Students 
then can self-assess (if given 
time and direction, such as 
the boys off task) against 
the criteria, especially before 
presenting to the group, to 
determine if they are meeting 
those expectations.  
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Example D1

Teacher D:  10th Grade English

Targeted Indicator:  Maximizing instructional time by effectively 
managing routines and transitions (Routines)

Claim Connect Action

Area of Strength: 

The teacher establishes 
routines and transitions to 
maximize instructional time.

At the outset, the teacher 
determined that students 
were absent in the previous 
lesson.  Though the observer 
was unable to ask students 
if this is a consistent routine, 
because of the speed in which 
students were directed and 
then began discussing without 
further clarification (within 45 
seconds), it leads the observer 
to expect this is a routine by 
which the teacher ensures all 
students begin the lesson on 
the same page. The teacher 
has her teaching points 
posted for the week for quick 
reference to where each falls 
in connection to the previous 
and has thinking questions 
for reference for the current 
lesson prepared ahead of 
time. Discussion with partners 
is an established routine in 
that they have set partners 
and were seated next to them. 
They turned when asked 
and generally/ immediately 
returned to whole group 
without delaying instruction.

As the students and 
teacher now demonstrate 
a familiarity with current 
routines and maximize 
instructional time, the 
teacher can begin to 
encourage and provide 
opportunities for students to 
independently facilitate those 
throughout lessons.
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Example D2

Teacher D:  10th Grade English

Target Indicator:  Implementing instructional content for learning 
(Setting Lesson Purpose)

Claim Connect Action

Area of Strength: 

The teacher clearly 
communicates learning 
expectations for students and 
sets a specific purpose for 
instruction.

The teacher established 
the purpose within their unit 
(characters) and how the 
lesson for the day connects 
to the previous ones (chart of 
the week’s teaching points, 
“We kind of reviewed this last 
time.  These are all the mini-
lessons and teaching point 
we have had in our unit on 
characters. Last class period, 
I saw people using symbols.”) 
and the big picture (author’s 
writing techniques). Teacher 
read the teaching point for the 
day and stated, “We are going 
to work on creating well-
rounded character sketches 
by combining techniques we 
have been learning and try 
to use a variety of them in a 
character sketch.” 

Students benefit from an 
explicit connection as to the 
relevance, the “why” behind 
each daily lesson (ex. Why 
is it important to analyze? 
How will they use these skills 
elsewhere or at another 
time?) to establish its place 
in a broader context. Some 
students may require more 
time to make connections to 
previous learning and effective 
assessment (3c) will inform 
this need.

The final task of creating 
the sketch may require 
clarification, as the students 
are not creating well-rounded 
characters (as stated at the 
top of the 2nd page of the 
chart and when the teacher 
introduced), the author has 
already done this.  Creating 
a character sketch will be a 
summary of the character. This 
may be further clarified when 
establishing the criteria (3c). 
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Example D3

Teacher D:  10th Grade English

Targeted Indicator:  Assessing student learning, providing feedback 
to students and adjusting instruction (Assessment)

Claim Connect Action

Area of 
Strength: 

The teacher 
assesses 
student 
learning 
focusing 
on eliciting 
evidence of 
learning at 
critical points 
in order 
to monitor 
individual 
and group 
progress. 

The teacher floated and listened to partner conversations, 
asked questions and read student work throughout the 
observation. 

The teacher floated in the review turn and talk, saying to one 
group, “We talked about character’s motivations and what they 
needed. Do you remember that?” and after the turn and talk, 
though she had monitored their conversations, only mentioned 
she heard them “talking about characters.” However, the 
previous lesson was about motivations, needs and wants; yet 
the teacher did not fully assess the groups’ understanding of 
these concepts, especially in those who were absent.  

To monitor understanding of the directions, the teacher asked 
the whole group with no responses (“Does that make sense?” 
Any questions on what we do as we read?”) 

The teacher floated to individuals during the task asking, “What 
does that show?” and “What did you underline?” to determine 
what they understood, but also asked several questions to 
groups focused only on task completion. (“Did you guys get 
a few things?”) She checked back with a student she had 
visited in the review and did not assess his understanding, 
but provided him with the answers (which is connected to 3c 
feedback) T-“This is dialogue, right? This is an action.” 

The turn and talk question was the same as the question at 
the bottom of the students’ sheet, “What do you know about 
Lorraine’s mom and what techniques is the author using?” 
which was aligned to the objective, but was posed as a general 
question and did not specifically require students to classify 
by wants, needs, motivations, traits, etc. or ask the student 
to match evidence to support the specific trait or detail they 
determined.

Ex. When the student volunteered, he provided a fact about 
the character (S-“She is more of a friend than a mother.”), but 
then does not match it/is not required to because the teacher 
said, “What technique did you see?” His example of a quote 
supported how the mom gets angry. 

Carefully preplanning 
assessment methods will 
allow a teacher to most 
effectively collect evidence 
of understanding at each 
critical point. For example, 
asking a higher order 
question in the review 
or establishing a criteria/
question to answer for the 
discussion, teachers can best 
determine where students 
are in their understanding 
of previous concepts up 
to this point and then use 
this to determine the day’s 
starting point. When floating, 
using scaffolded preplanned 
questions to determine if 
students understand each 
key element will best allow a 
teacher to move all students 
toward mastery. Example-The 
teacher needed to determine 
if the student she revisited 
multiple times recognized the 
difference between the three 
techniques and could classify 
quotes for each. 

Also, requiring students 
while in partner work to 
use “because…” or citing 
text immediately after each 
assertion will promote peer 
assessment of reasoning and 
support.
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